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ABSTRACT

This study explored how transitioning from a
single-sex to a coeducational high school affected the self-concept
of students in a private, Catholic high school. The initial data
gathered were from a single-sex, all female population, Thereafter,
data reflect an influx of males as the school transit iomed from a
single-sex to a coeducational high school. Subjects were volunteer
students in grades 9 through 12 who completed the Self Description
Questionnaire each year from 1989 through 1992. The results indicated
that males maintained significantly higher total self-concepts than
di¢ females while no significant differences were noted in total
self-concept as students moved from a single-sex to a coeducational
school. In terms of general self-concept, males 3gaim demonstrated
significantly higher self-concepts than did females, shile general
self-concept improved significantly as all students progressed from
freshmen to seniors. Positive self-concept in the mathematics area
was significantly in favor of males in comparison to females, while
underclass students demonstrated significantly higher mathematics
self-concepts than did their senior counterparts. Males also scored
significantly higher than females in self-concept of physical
abilities. (NB)

e 3¢ Fe e e e Je o v e e e e o ve T v T e e T 3% e v T v v e g v e o e vk e de ok e s e v v v e e e e e W Stk ek Fede dedke e de dedodke ek dededte otk

¥ Reproductions supplied by EDRS are the best that can be made *

from the original document. *
e g 9 e 7 e e 3 v e v e vk v e 7 o e e e e ol e e o v v o e e o ok o e o e e e g e ok P de e e de kI Ve ek ke Ak e at e el e ek e ek

®




. / .

n : L R R
v The Effect of Transition on Seif-Ceorce=pc
(=)
~ .
-+ ~
o
(o]

Transitioning From Jingle-Sex to Coeducaticonal High DSohool:

. . - . . -
elf Lescripticn Wuestionnaire Il

Department of Counselor Education and Educaticnal Psychclogy

Mississippi State iUniversity

BEST COPY AVAILABLE

U.8. DEPARTMENT OF EDUCATION

ol Ny OF EDUCAT! “PERMISSION TO REPRODUCE THIS
EDUCATIONAL RESOURCES INFORMATION MATERIAL HAS BEEN GRANTED BY
CENTER (ERIC) O h
ot .
T doramart e baan wproduced, usor
onginating it U

O Minor changes have been made 10 improve
reproduction quality,

® Pointaof view of opinioNs stated in this docu-

ment do not necessarilv reprasent othicial TO THE EDUCATIONAL RESOURC
OERI position ot policy INFORMATION CENTER (ERIC)."

Running Head: THE EFFECT OF TRANSITION ON SELF~-CONCEPT

Aruitoxt provided by Eic: 2

=, 025115

&




ERIC

Aruitoxt provided by Eic:

3
&)
23]
i,
tn
]
0
ct
9]
P
-]
]
ot}
V3
[41]
’ 4.
[q]
l:n
1
o}
o]
ot
I
b
-
tt

|
i
9}
;}

3
D
lis]
\'

=
Abstract

The gelli-ncncepts o zuuadents enrsclled in a orivats., Jatheolls
Hign AThUol werse mensured sver s IctUr year perioo oI time ron
L33 wrrougs LUl ag Tas 3caocl transistinex I 3o forgle-zsn.
Jamale 3Twvnent Loy o oA cIedutaticnz. nlEn 3IhoC. R Te SaT ol sl
WAS ME3IUYeS ustLilioing —he Zelr Teenwyismtion Lnzamocrsamore 003
InsStruament ThAat mRABUres 3eLI-Concest in eieven z8paratse Arsasz,

The results indicated tha

ct
3
[1}]
! >
m
1]
53
0y
lJ
]
ct
[}
’4
o]
[6}}
I >
Uy
9]
r.l
-t
'™
o]
[l
o
ot
"
<
3
l_‘
u,
o)
[t}

.

se.f-concepts than females whilie no significant diZfsrences were

noted in total self-concept as progression througn tne
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d. The findings are congruent with a
1991-1992 American Association of University Women study that
most recently espoused this position but difiered from Marsh,

Parker and Barne’s 1985 findings.
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not to attend free. public educational systems. Une of the

options available is private schooling. Private scheooling can
take various forms, with one of the more prominent types being

church affiliated education. Even within thiszs specific form of

private education various organizational structures hav
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that have been utilized during the history of formalized
education. Of particular note are the Catholic, single-sex school
systems wherein the students are exclusively of one or the other
gender (Lee & Bryk, 1986; Riordan, 1985).

Cver the past twenty years the general trend has been away
from single-sex educational institutions toward cceducational
facilities ( Lee & Bryk, 1986; Riordon, 1985). While the
fundamental reason cited for this movement has been economic .in
nature, research suggests that single-sex education has been
viewed as an obstructior to successful adolescent development (

Dale, 1969, 1971, 1974; Lee & Bryk, 1986; Schneider & Coutts,
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sgecifiizally cutperiorm thelir counterparcs in other

educa-ional sRttings ( Jencks 1935; Hoffer, Grseley, & Joleman
he acove listed authors
further concluded, vased on the high School and Beyond (EHSB!
database, that Catholic school students scored higher on
standardized achievement tests and were more disciplined and
controlled than their public school complements. These findings
suggest that females in single-sex Catholic schools maintain
higher academic self-concepts in comparison to students in other
school settings.

Generally speaking, self-concept is how one feels about him-
or herself. Shavelson, Hubner, and Stanton (1978) suggested that
self-concept is self perceptions derived from interactions with
significant others, self-attributions, and other experiential
components of the social environment. Shavelson et al. (1976)
further asserted that the structure of self-concept is multi-
faceted and hierarchical, with an individual’s perceptions moving

from specific subareas related to self, proceeding through
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InAava L3on ant Solus 1833 seiiaed se.f-otne=nt
perszons perceptions of him- or herseli’ (p. I,
auggesting tnat seif-cconecept iz a mulitifacetneq

craesred const-ruct. Hansford and Hattie (1882)

support for Shavelson’s model noting that, "these perceptions are
formed throush cne’s experiences with aﬁd interpretation of one’s
environment, and are influenced especially by significant others,
and one’s attributions for one’s behavior" (pp. 123-124). In
Shavelson’s model, general self-concept is atop the pyramidal
schema based on academic and non-academic self-concept. Academic
self-concept is further apportioned into subareas of self-concept
based on subject areas while non-academic self-concept is divided
into social, emotional, and physical self-concept. Social self-
concept is subdivided into self-concept relative to peers and
significant others while physical self-concept is based on
physical ability and physical appearance (Byrne & Shavelson,
1986; Shavelson & Bolus, 1982). Shavelson and Bolus (1982)

posited that general self-concept is fairly stable over time but

situation specific self-concept is relatively less stable. Calsyn
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available for the Shavelson model, self-ccncept

i)

researchers began to examine the moael and confirm the basic
facets 0of seli-concept, as identified by Shavelson. through
research (Marsh, 1988). Marsh suggested that the Shavelson model
offered the best possible representation of what self-concept
truly embraced.

Based on the Shavelson model, Marsh (1986; 1990) designed a
measure of self-concept. The original instrument was known as the
Self Description Questionnaire I and was designed to measure
self-concept in elemen%ary school students in academic and non-
academic self-concept. The Qelf-Description Questionnaire 11 was
subsequently developed to be used with junior and senior high
school students.

Marsh, Parker, and Barnes (1885) had asserted that self-

concept reaches its lowaest level in grade nine and thereafter

increases, therefore the development of the instrument for this

7
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Izeil, 1592: Giris Incorporated, 1591) suszgesting that the loss of
se>i-concept 1s more dramasic and longlasting in females. In
fact, the ALAU.W. (13911 survey found striking differences
vetween the sexes " with mcre boys than girls entering
adolescence with high self-esteem and many more young men chan
young women leaving adolescence witn high self-esteem " (p. 4).

As well, research related to single-sex and coeducational
schooling has occurred primarily outside of the United States
(L=e & Bryk, 1986; Schneider & Coutts, 1982). Even these studies
are becoming dated and probably do not reflect the attitudes of
the mresent time. The studies that have been completed in the
United States seem to refliect experimenter bias by advocates of

coeducation which serves to cast doubt on the objectiveness of

their findings (Lee & Bryk, 1986).
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Areas or self-concept as measured by the Self Degcrintion

Ques.ionpnaire II?

2. Did the self-concepis of freshmen, followed
longitudinally, increase over the four year duration of this
study, as the literature suggests?

3. Did the self-concepts of sophomores, followed
longitudinally, increase over the four year duration of this
study, as the literature suggests?

4. Did the mean seif-concepts of each class level
increase as progression from freshmen to senior status occurred?

This investigative research study provided rertinent

knowledge regarding the self-concept of students in private,

Catholic high schools as they transitioned from a single-sex

community to a coeducational commu.ity. As well, since the
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instrument used to measure self-ccncent - Self Lescoription
&RQ&iignnglni_li =~ has not been widzly utillized in the Unites
Ztases, th-os study provided information Turcher veritying =he
72llAlTy of this Listrunent as & thocresisal -y *Cnsistens
Inssrument “aon neasuring sel:—concep: tMarcho 145G .
dazerials and Mazhed

This study 2mployed a causal-comparaznive research design
Potential threats to internal validity inc laded s28zting ane
. attrition., Since this sudy spannsd Iour years and include pre-
transition, transition, and POost~-transition Self Dezeription

Questionnaire II results, students may have become accustomed to

the measuring instrument and responded to duestions as they

thought the researcher would like them to have responded to the

duestions. Built into the Self Description Questionnaire,

however, is a factor designed to account for this Possibility.

Attrition was another potential threat to the internal validity
of this study. Records of absenteeism on the days of

Quﬁsiignnaixe administration were kept to account for
uncempleted instruments.

The external validity of this study appears to be éood for
generalizing to future Populations in this school setting.

The subjects for this study were volunteer students in
grades nine through twelve, attending a Private, Catholic high

school in an urban setting in northwestern Pennsylvania. The age

FRIC .
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range of -he students was rrom fourteen to eighteen years of age.

Yirst year data was from an all ‘emal spulacion, but thereater
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cheoosinsg to participate, not Lo particinate, or o

ary time. Signed consent Zorms for study participation were
maintained for each tarticipant. Confidentiality was guaranteed

through the use oI student identificaition numbers, although the

participanta could choose to identify themselves with their names
at thelr option. Thé sunjects were not harmed, deceived,
demeaned, or embarrassed in any way. Nor were subjects
physically or psychologically endangered during this research.
Possible risks to participants included self-reflection, stress
related to the completion of the task, and performance anxiety
related to Questionpaire completion. No identifying information
was used for data analysis procedures or in any written products
that have resulted or will result from this study. Finally, no
one other than the researcher viewed the individual
Questionnaires.

The Self Description Questionnaire is a well researchedl
instrument designed to measure self-concept on eleven scales

{Marsh, Smith, Marsh & Owens, 1988). The eleven scales are

ERIC 1
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ming popularticn data located in the Manuval. wuesziorpalire
adminsstracticn ocvcurred each year in the montn of April or May.
Administraticn over the public address system best ensured
conformity of administration procedures. All volunteer
participants completed the protocols simultaneously immediately
following morning exercises. Absentees were not given an
opportunity to complete the Questionnaire for any year in which

they were absent on the day of administration.

Results
Analyses of variance revealed that males maintained
signiricantly higher total self-concepts (M= 4.71) than did
females (M= 4.51). There were no significant differences between
the total self-concepts of all freshmen (M=4.54), sophomores
(M=4.47), Jjuniors (M=4.51), and seniors (M=4.35). In terms of
general self-concept, males demonstrated significantly higher

self-concepts (M=5.27) than females (M=5.02), while general self-

12
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(M=S .50 ant o Shrough the seninry yeRar (M=o, L3 rosloive

e _T-oonrers La o she masrematis srea was sionificantly Ln ZaVer
ST ma~:3 {m=d R on comnarisrn o F2maies o M=llsdy whols
ANJErCLazs studanta {(fresnmen (M=4.10 ), scphomcras (M4, 07

ounicrs M=4.13) demonstrated significant.ly nighsr mathemnatics
self-concepes than thelr senior countervarss (M=3.73). VYVerbai
. self-concept was significantly elevated for fresnmen (M=z=<.7. when

compared to all other classes —-- sophomorss (M=4.Z8). juniors
(M=4.25), and seniors (M=4.24) -- with a notable trend toward
lower self-concept evident as progress through the educationa’.
setting occurred.

In the area of physical abilities males again presented
gisnificantly higher self-concepts (M=4.95) than did females
(M=4.50). There was no significant difference between classes.
Physical appearance differences were also evident between
genders, males (M=4.38) and females (M=4.31), however no
significant differences were noted between classes. It is noted
that as students progressed through the school setting phvsical
appearance self-concept increased -- freshmen (M=4.11),
sophomores (M=4.19), Jjuniors (M=4.38) and seniors (M=4.55).

There were no significant differences in self-concept in

relation to the opposite sex for gender (males M=5.24 and females

ha
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M=4.71) differences noted in the area cf honesty however
emotional self-concept was significantly different with males
demonstrating higher emotional self-concept (M=4.30) in
comparison to females (M=3.53). Class differences were
insignificant for fresnmen (4=3.680, sophomore (3.50), Jjuniors
(M=3.51), and seniors (M=3.60). General school self-concept was
nonsignificant for class (freshmen M=4.79, sopnomore M=4.74,
junior M=4.71, senior M=4.80) and gender (female M=4.75 and male
M=4.98). Finally, parent relations self-concept was
nonsignificant for gender (male M=4.54 and female M=4.63) and for
class ( freshmen M=4.62, sophomore M=4.56, junior M=4.55, and
senior M=4.74).

There wag no statistically significant relationship between
student class standing and total self-concept mean scores,

F(2,228)=0.551 although there was decidedly a trend towards
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